Edinburgh 2010 and the future of theological educabn in the 21 century

Report of parallel session on theological education Edinburgh 2010
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2.
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The parallel session on theological education®duhe 2010 affirmed the general
findings and recommendations of the internatiotad\s report on theological
education which were summarized and presented lyb®es of the international
study group on theological educattdn the beginning of the session:

Theological education — understood in broad petspee supports the whole of
Christian mission through education of:

the ear to hear God’s word and the cry of God o

the heart to heed and respond to the suffering;

— the tongue to speak to both weary and arrogant;

— the hands to work with the lowly;

— the mind to reflect on the good news of the gospel,
— the will to respond to God’s call;

— the spirit to wait on God in prayer, to struggleddo be silent, to intercede for
the church and the world;

— the body to be the temple of the Holy Spirit.

While the plea of Edinburgh1910 to develop contekted forms of theological
education in the Asian churches was partly answieyedany indigenous models of
theological education which were established in2@écentury, Western patterns and
concepts of theology continued to be exported tjinout the Global South, so that the
task of Edinburgh 1910 was only gradually and vecpmpletely fulfilled. Therefore
an urgent need remains in many places for cultueadd linguistically appropriate
programmes and resources of theological education.

The interlinkedness of Church, Christian missiod #neological education was
highlighted by many authors and studies in th® @htury, but the concrete
implementation of this vital interrelatedness rama constant task for all churches
and institutions of theological education. Thegass of theological education both
reproduces and reflects existing ecclesial and m@metional realities, but should also
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challenge the existing realities of both the chuanhd the world from the perspective
of the Kingdom of God and his love for all creation

4. New discourses in contextual theologies have asbahprofound impact on the
understanding and practice of theological educatidimese new discourses include
feminist theologies, postcolonial perspectivesneenical perspectives, and
theological responses to postmodernity, religidusafity, globalization and ecology.
The rise of Christian fundamentalism and the freqjleck of understanding of the
values of the ecumenical movement present a seclmalienge for theological
education and its task to promote a proper andtmlinderstanding of Christian
witness, service and unity.

5. Among the most important challenges for reshapimysarengthening theological
education and missionary training for World Chastty in the 2 century are the
following factors:

a) Disparity in the availability of resources for thegical education between the
North and the South and within several regions

b) The tremendous rise in the number of higher edoatiudents in the South in
general and the rise in applications for theoldgstady programmes in particular

c) The growing interest of Pentecostal churches inltdggcal education programmes

d) The urgent needs prevailing in many contexts taterenore space for women in
theological education, theological leadership anthé ministries of the church

e) The lack of common quality standards and mutualgsition between theological
schools of different contexts, denominational backgd and theological
orientation

f) Denominational fragmentation of the internatiorsadscape of theological
education institutions

g) The grave lack of scholarships and grants avaiflaigher studies in
theological education and the increasing diffi@dtof churches to fund their
institutions of theological education

h) Changing structural conditions of theological edioca(the move in some
contexts away from church-related seminaries tosvatate-funded departments of
religious studies)

i) The fundamental implications of global migrationvements and changing and
increasingly diverse constituencies for programofakeological education

6. The session listened to additional important pertspes from regional consultative
processes and transversal themes by representedinesg from Roman Catholic,
African-Feminist, Evangelical, Japanese and Ausinabackgrounds, including those



offering perspectives on children’s ministries @neir relevance for theological
educatiort.

7. In discussing both the report and the additionaiiia the working groups of the
parallel session affirmed some common issues agidigihted some additional
perspectives which are summarized in the subsegaeagraphs: The concern for
Christian education, theological education and stémial formation which has been a
key task throughout the history of Christian missimm its very beginning, needs to
be reaffirmed and identified as a strategic taskomimon action for all Christian
churches in the Zicentury.

8. We can say together: Educating the whole peopgaaf is a key to mission and
Christian mission should be the organizing focus ifierence point of theological
education. As Christ’s mission has had a deeparorfor children, any mission-
minded theological education in the*2dentury needs to have concern for children’s
ministries and children’s theology in order to gwsible expression to the fact that
children represent 30% of world Christianity wiskdl being marginalized in
theological curricula. We are called to an expandifthition of theological education
as theological formation begins at a very young agd does not happen not only in
schools and churches. Children should be seer &gtfiter both in church life as well
as in programmes of Christian education and thecdb§prmation. As most
theological education for children is still leftwsomen, theological education
institutions are called to support theologicallyssd role models of both sexes today.
The lack of properly trained Sunday School teaclseasvery serious challenge for the
future of all churches.

9. New ways of doing theological education are negdatlencourage a holistic
approach in methodology involving the entire hurbamg, openness to
interdisciplinary work and moving beyond compartwaéination of theological
disciplines. Theological educators should also f@r the integration of academic
learning with spiritual growth and the developmehpastoral identity, the
development of gender sensitivity and inclusiverniessrds marginalized groups, the
contextualization of teaching resources and langwégnstruction and an interaction
between lay theological education and ministenaifation.

10.While the development in much of the™2@entury was towards institutional centers of
theological education copying patterns of resideémtlleges of the West, new
realities and challenges in the past decades hagr gmphasis to the strategic role of
non-formal and non-residential forms of theologedlcation and training for
ordination which are often more viable and affotdab churches. To develop a
proper balance between formal and non-formal, ezgidl and non-residential forms
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of theological education is one of the key taskariany churches in the early decades
of the 2% century.

11.Reading and studying the Bible as the Word of Guulkl form the basis and
undisputed primary resource of any theological atlan. Immersing oneself into the
rich treasures of its symbols, narratives, imagekstories can serve as a common
ground between different Christian traditions alsth @s an inspiration for alternative
ways of theological reflection beyond critical reamg. For all Christian traditions in
the 2" century there is the challenge to re-evaluatedteeof the Holy Spirit in both
illuminating the Scriptures and also in seeing @bdork in the lives of people and in
this world. Theological education needs to be iregpby a new hermeneutic of the
work of the Holy Spirit.

12.Both the ecumenical and the global dimensions teéeé strengthened in theological
education programmes so as to give sufficient attierand scope to burning issues of
Christian unity and common witness in the rapidiareging landscape of world
Christianity. The Gospel is a Public Truth and agrivate matter, therefore
theological education needs to equip people fdamaing the public space for
theology and for Christian witness by facing thenng issues of today’s society.

13.Bridging the gap between theory and practice, betvaerious theological work and
critical reflection or reasoning and pastoral cotapees, spiritual and ministerial
formation should form an undisputed goal of theaaleducation in all Christian
denominations as all affirm the holistic naturerefological education to serve the
mission and pastoral work of the church in todaysld. The spiritual life of the
teacher often is the model which may influence etisi more than what is formally
taught in the classroom. As the academy, collegsiversity model of theological
education appeared late within the history of Glamsty it can learn from and be
complemented by other models of theological leay@ind teaching which have an
even longer history (wisdom model of theologizidggcipleship model of learning
theology; monasteries and worshipping communitseglace of theological
education).

14. While all theologies have a contextual nature tede is no universality of any type
of theology which can be imposed on others, thegeuniversal and common basis of
all theological education in the Holy Scripturesl &hristian tradition. Therefore a
balance needs to be maintained between the needrfonon standards and common
criteria in quality of theological education ane theed for contextualization of its
curriculum and content.

15.New spaces need to be created — both in physidatligital dimensions - for more
interchange of resources for theological educateeching staff and students, online-
materials for theological education, curriculum ralsdand courses between the
continents and within regions. This will allow fisrore mutual benefit and



strengthening of international partnerships in kbgical education. Text books for
theological education which are often out-dateddmeeediting with the help of
persons assisting from other contexts. A worldwixidine Network among

theological educators of diverse theological tiadi could help to enhance open and
frank discussions, to nourish mutual understandmdjto correct theological
perceptions and prejudices over against othertioadi

16.Theologies related to gender, children, minoritrefgees, marginalized people etc
often are not integrated into the core of systemtAgology or biblical studies. There
needs to be a clear understanding of how cathpbeitl contextuality in theological
studies are balanced with each other in the defmaf what belongs to core,
compulsory and additional and voluntary coursetheblogical studies. Voices of the
marginalized and subaltern populations need toelaedhand have equal participation
in theological education. “Theological educatiorthe presence of the other” is the
key word for the future of theological educatiorttie 2F century.

17.Churches should have more concern for the suppuit development of general
Christian education both in universities and irvat@ or public schools. The lack of
basic Christian education which is spreading in ynaountries poses a serious
challenge to the future of both the Christian pnesein society as a whole and the
future of theological education. Many people inwac universities in Asia, Africa
and Latin America are open to the Gospel, but Hawe opportunities within these
institutions to learn about Christianity. Many yagurpeople in urbanized and
increasingly secularized regions do not have ap@atgpSunday school education any
more.

18.Increasingly candidates from Pentecostal and emgrgjiurches join ecumenical and
denominational theological training to obtain th#hieological degrees. This creates
new ecumenical spaces for the Christian churchles.plea was made to include at
least one representative from Pentecostal churichtét®e decision making bodies of
ecumenical or interdenominational colleges to alldar mutually benefiting
experiences. There is a need for strategic allanaéh the Pentecostal and newly
emerging churches in terms of ecumenical theolbgdacation without losing the
theological, academic and contextual rigour.

19.Churches wherever politically possible should eregaigth governments in order to
secure the future of theological education in ursig settings. There is a move from
denominational seminaries to studying in universigulties of religion. This means
that many of the theological seminaries are at abkclosure or the dimension of
ministerial formation has been weakened. This aisks a disconnect from the
international communions of various Christian tt@ais. Also inter-denominational
theological seminaries have been closed or aratdmed in some contexts. While the
insights of “secular” education are of their owrnueato the theological enterprise and
theological education should not be isolated frahreorealms of human knowledge,
emphasis should be given to the need to bring tigezd| perspectives to bear on the
task of defining the distinctive goals and chamaofeheological education. Increasing
tendencies of universities to integrate on theaalgeducation under Philosophy and
Religion departments put pressure on churches & for their denominational



oriented training centres. In some cases denoromatihouses of studies within

university contexts have proved a good alternaimel complement. Ecumenical
institutions find it hard to survive both due toetimonitory expectations of the

universities and also due to the increasing seealéon of theological education in

university contexts. While working under a lot afademic and financial pressure
ecumenical theological colleges need to delivemtimsterial training expectations of

the churches without losing their contextual emghds this sense such ecumenical
institutions of theological education need to becemaged worldwide.

20.In much of Europe a general decrease of the nuoflsudents in theological
education is evident, partly because the job maskebnstraining the usefulness of
this type of education for future employment ooaiecause church membership in
dwindling as a whole. Churches need to rethink Hostudy of theology can be
attractive for future generations and proper jaygbstors, evangelists and
missionaries can be maintained and financed. @lesrcmight need also to think of a
new kind of apologetics of Christian faith to bevel®ped in facing highly secularized
contexts. In European countries also the growndlgpendence of the state in its role
for funding, accreditation and general resourcifitheological education is a reality
with which some churches have to come to terms.with

21.Across the diversities of the Church the needliSde deep education and mentorship
in spiritual as well as intellectual dimensions.eT¢thurches are called to prioritize
such spiritual competence both among educatorsaarmhg their students of all ages,
both within the traditional settings of seminariasjversities, and churches, and also
throughout all the life contexts in which learnitakes place. Enabling continued
theological education for its ministers is a syateask for all churches.

22.There is also an urgent need to reconstruct theagidmal programméor theological
educators. Who educates the theological educators? To wherthay accountable
and how are they supported in their task? Theadddgducators need continued
education, spiritual accompaniment and a reasoriaiéefor new research and
learning in their fields of competence so that tbhay grow in theological expertise
and pedagogical skills as well as in spiritual roesttip.

23.As stated in the global study report the issuanfliage remains a strategic issue for
the future and accessibility of theological edumatiThe lack of proper indigenous
resources for theological learning and instructeads to exclusion of vast sectors of
world Christianity from advancement in theologicampetence and Christian
leadership. The hidden cultural factors involvea isituation in which mainly English
materials and texts are recognized, published aodlated internationally need to be
critically reflected.

24.We also need new and authentic models of intenmaltjpartnerships between
institutions of theological education in the Noathd the South, East and West. As it is
a known fact that most of the Christians are inSbath and most of the educational



resources are in the North it is not acceptablettiese who are in control of the
inequity should attempt to solve this crisis witbKenism” by making unilateral
decisions about who comes and who does not, rithergiving up some of their
privileges and developing models of mutual shaand decision-making. The richest
seminaries of this world, rather than becoming‘experts” on the communities of
the South and importing select southern studeriktsaeel at the altar of accredited
education, should contribute to credible and autbenodels of authentic partnership
with theological colleges and faculties in the $out

25.Facing the rapidly growing needs for theologicaleation in the southern hemisphere
a new global fund for promoting theological edugatin World Christianity should be
considered as a visible expression of mutual satidaetween churches in order to
continue the work which was started by the Thealaigcducation Fund (TEF) in
1958.

26.An international working group for theological edtion should be considered - or
explored to be established as working group witAMS - which would bring
together representativesaf Christian confessions beyond all present divides a
which would serve as a continuation committee ©f session of Edinburgh 2010 to
explore common synergies and joint action in suppbtheological education for the
mission of the Church.

27.The integrity and authenticity of all the diverseeams of World Christianity in the
21 century can be maintained and deepened only ifaxe beyond a situation in
which Christianity seems to flourish where theotadjieducation does not and vice
versa, but where instead innovative forms of thgickl education are emerging
which are life-giving, renewing, participatory arelevant for the growing charismatic
renewal movements in the South and for the reneualwgches in the North.



