Education and the World Council of Churches - an overview from itsorigins
to the 1968 Uppsala Assembly

In this section the focus is only on ecumenicatatian and learning in the development and
history of the World Council of Churches. The pwa to explore the explicit and implicit
understandings of and attitudes towards educatasher than describe all educational activities
in detail. It is not the purpose to give an accoohéll the other issues and programmes which,
on the whole, have already been well documented.

Beginnings to Amsterdam

Chapters in different volumes AfHistory of the Ecumenical Movemékbl 1 1517-1948 and
Vol 2 1948-1968) draw remarkably similar conclusionn the Epilogue to the period 1517-
1948, Stephen Charles Neill wrote:
The movement is still too much an affair of leadarthe Church, of ministers rather than
lay folk, and of those who can afford the time totg conferences rather than those who
must stay at home. This again is doubtless inetat the start; ideas begin with the
few, and a long time must be allowed for the dissation of those ideas to the mass.

In his overview chapter of the period 1948-68, Wiaser 't Hooft concluded:
The ecumenical movement is not sufficiently roatethe life of the local congregations.
In spite of all attempts made to educate church peesfor participation in the
ecumenical enterprise, the movement is still toeman army with many generals and
officers, but with too few soldiers. It would seé¢mat not enough has been done to show
that the ecumenical concern is not to be concemgenhe of the many concerns in which
a local congregation may take interest, but asn@em which arises out of the very
nature of the Church. Itis clear that real adeatioevards full unity will be made only, if
in coming years, local congregations and their mamdiscover that to follow Christ
means to follow him in his work of building the oBedy, his Body

These statements are revealing as much of a partettitude towards ecumenical education or
learning as of the failure of the ecumenical movetn@ become a popular movement. In the
first, a process is envisaged whereby the ecumideianing of the few is passed down to the
many. This was a process that was expected tffdxtiee over a long period of time. In the
second, was is seen that the twenty years thatgessed have not resulted in church members
who have been educated for participation. Thegawulagy 'education for participation' rather
than, say, participative education or educationugh participation is significant.

In both cases the diagnosis was probably corrattiie people of the churches were not being
ecumenically engaged and transformed. Howevenrge@onse to this by a top-down
dissemination-reception model of education requueker examination today. It is no criticism
of the writers that they held the educational vieitheir time. It may be a matter of concern
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that such views still dominate educational practiteot theory, in the ecumenical movement.
The persistence of such a view of education caseka as the story of the World Council of
Churches unfolds.

There is another trend which can also be obserVédit is to disregard the significance of
education and learning as primary to the World @dwf Churches. In hi3he World Council

of Churches —A Study of its Background and Higtdbavid P Gaines gives an illustration of the
tendency to make education in the ecumenical momemeisible - a tendency is shared by
other accounts of ecumenical history. Neither e@wf the officiaHistory of the Ecumenical
Movementeferred to above has a section on education dackrees to it are sparse. Only in
the third volume for 1968-98 (yet to be publishisdthere a chapter on education.

Gaines has a preliminary section to the accouttieformation of the World Council of
Churches. He quite correctly has 160 pages ongJithe developments in the Missionary, the
Life and Work and the Faith and Order movementswéier there are only fleeting references
to the development of the Sunday School/Christidncation movement or to the movements
with a strong educational component — the StudénisGan Movement, YMCA and YWCA.

In this period, the Student Christian MovementsNSTin the different countries could be
described as a breeding grounds for ecumenismm Egoly on in their history they espoused the
cause of Christian unity. The SCMs were probabtyerof a popular movement than the
ecumenical movement as a whole as they were thblpparticipatory and organised by
students for students. Commenting on SCMSram Generation to Generation: The Story of
Youth Work in the World Council of Churché@sis J van der Bent said that they, "helped
generations of students to understand and expergeqaality of Christian discipleship and to
grow in a profound awareness of the oikumene insEfr He remarked that SCMs enjoyed a
freedom denied to more institutionalised organiseti This begs the question as to why the
ecumenical movement went in the direction of hignaral institutionalism. Perhaps it was
because the ecumenical movement never began asamb a popular movement. This
guestion lies outside the scope of this study toigtinteresting as the SCMs were one of, if not
the principal, generators of leadership in the emnical movement.

Henri Dunant, the founder of the Red Cross, waselired with the Geneva YMCA. In
correspondence with YMCAs in other parts of theldidne stressed the need to "propagate that
ecumenical spirit which transcends nationality Emdjuage, denominations and ecclesiastical
guestions, class and profession."

% David P GainesThe World Council of Churches —A Study of its Bemtgd and HistoryRichard R Smith Co,
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The movements represented by the SCM, YWCA and Y\&though collaborative with the
World Council of Churches down the years, were neweorporated into the World Council of
Churches. The decline of the SCMs and the direstaf development of the YWCA and the
YMCA meant that participants in the ecumenical mmoegat could no longer build on the kind of
ecumenical experience and learning originally @ffethrough participation in these movements.

It is often forgotten that Sunday Schools begalarigland in the late eighteenth century as a
social response to the behaviour of children oir tihree day each week free of employment,
rather than as a Christian nurture initiative. Tir# Sundays Schools were not related to
churches but established by people of goodwilllomgerdenominational basis. A Sunday
School movement developed and spread from Engtanthhy parts of the world. Local,
national and global associations of Sunday Scheete formed in the nineteenth century
drawing in an increasing variety of representatibtraditions. The movement was lay-led from
its beginning and came under deep suspicion amgtaase from some in the churches. J Blaine
Fister, former Executive Director of the DivisiohEducation and Ministry of the NCCC, USA
wrote from his context:
... we are impressed with the dedication and zetdi®garly pioneers of the movement,
most of them lay persons, who persevered oftehdrface of ecclesiastical opposition....
These early pioneers worked for the “cause” wittsauious regard for denominational
affiliation. The early Sunday Schools were called-denominational” or “non-
denominational”. The non-denominational natureary Sunday School work made it a
natural for the formation of Sunday School Assacret on an interdenominational basis.
These Sunday School associations became the foesiaf the concilliar movement in
the United States. The councils of churches, esgmt day ecumenical agencies, grew
out of the early Sunday School associations.

Philip ClIiff, a British historian of the Sunday S movement, makes a similar comment:
...the first tentative steps towards future Churclitywere being taken as the delegates
to World Sunday School Conventions encounteredrattierches. They learned to trust
one another, even though they were different inahorder, or emphasised different
aspects of doctrine. These early ecumenical ertemuilaid the foundations for meetings
which later became starting points for the Intdoratl Missionary Council, the Faith and
Order Commission, the Life and Work Movement, &lwbich are now included in the
World Council of Churche$.

As both Gaines and thdistory of the Ecumenical Movememére published prior to the merger
of the World Council on Christian Education (sucmsf the World Sunday School
Association) with the World Council of Churcheseith may be some excuse for not identifying
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education as the fourth stream which flows intoWarld Council of Churches. However, as
suggested above, it is indicative of the invistpibf education in the ecumenical movement.
Being invisible implies being actually present hat noticed. This chapter aims to make visible
the actual presence and significance of learnirgdarcation in the World Council of Churches
over its history.

The establishment of the World Council of Churclassan organisation, was planned by a
committee of seven representatives each of thedrteEWork movement and the Faith and
Order Movement which met first in 1937. A preliarg advisory conference was organised in
Utrecht in May 1938 to which representatives of¢harches and of ecumenical bodies were
invited. Among these was a member of the Internati€ouncil of Religious Education. This
body was a member of the World Sunday School Aasioq, serving the USA and Canada.
There were also representatives of the world bddiethe YMCA and the YWCA. Amongst the
more numerous voices from Life and Work and Faitth @rder there was at least the presence
of someone to speak for Christian education.

The conference produced a draft constitution foatwhas to become the World Council of
Churches setting out the following as the fourtindtion of the new body “To promote the
growth of ecumenical consciousness in the memideal the churches”. This Function was
adopted verbatim in the founding Constitution @& World Council of Churches at the first
assembly in Amsterdam in 194&his Function still remains, albeit in a slighthodified form,
in the current constitution as the fourth of thegéses and Functions: “nurture the growth of
ecumenical consciousness through processes oftemtuaad a vision of life in community
rooted in each particular cultural contéxtThat change makes explicit what was implicittia t
original, that a primary task of the World CourafilChurches is one of educating or nurturing
an ecumenical consciousness. It also places edadatnly in the realm of changing attitudes,
relationships and understanding rather than onbnaagent of passing on an ecumenical history
and tradition.

The Utrecht conference established a Provisionah@ittee which would have brought the
formation of the World Council of Churches to imriad fruition, had the second world war not
intervened. Before the outbreak of war, a Gereealetary, Dr Willem Visser't Hooft, had been
appointed and the beginnings of an administratgmup in Geneva.

In April 1947, the Provisional Committee met in i8A. The General Secretary repoftad

time of extraordinary expansion in the work of WEC in the previous year. Amongst the new
work mentioned was the founding of the Ecumeniostitute in Bossey near Geneva. The
Ecumenical Institute was to become a specialiahdtof the World Council’s engagement in

" ed Visser ‘t HooftThe First Assembly of the World Council of Church&per and Brother, New York, 1949
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education. In commenting on the overall expansiisser't Hooft expressed the fear that the
World Council’s activities might “grow faster thaéime degree of ecumenical awareness and
understanding in the churches” and that consequedtlication was required that was not”
merely propaganda about the World Council’s agésibut the presentation of a new dynamic
vision of the Church®. It is not clear, however, whether he saw edunai®an instrument of
bringing the ecumenical movement up to the padbeiVorld Council or as enlivening the
ecumenical movement to drive the World Council #redother ecumenical instruments. This is
a dichotomy which keeps on emerging in relatiotheoWorld Council’s perception of the role
of education.

To that meeting was brought a “Statement of Pdbeythe Youth Department”. Its primary task
was “to help the churches and in particular thetlyanganisations of the churches in giving to
their youth a sense of participation in and resjmlity to the Church Universal as it finds its
provisional expression in the ecumenical moventéntThe Provisional Committee noted that
the World Council was being encouraged to extendidrk into other areas, one of which was
Christian Education. It was felt that new tasksustiaot be taken on board until the existing
work had been well established. They recognisedeker, that consideration would have to be
given to the relationship of the World Council witte World Sunday School Association,
YMCA, YWCA and the World Student Christian Fedepati They had been involved, together
with the World Council’s Youth Department, in theotM Youth Conferences in Amsterdam
1939 and Oslo 1947. In particular, the World Sun8elyool Association had direct relationships
with the youth and children’s work of the churches.

Amsterdam to Evanston

The World Council of Churches was constitutedsafiist Assembly in August 1948 in
Amsterdam. The invitation to the churches obsethiatd"Our first and deepest need is not a
new organisation but the renewal, or rather thetrebf the actual churche’s" Renewal may
have become a dominant theme for the following y@athe World Council of Churches but the
role and methodologies of education in that neeensto have been fully enough recognised or
explored.

In an address to the Assembly, Visser't Hooft e on the unexpectedly long period of its
interim existence. “The process of formation prot@tie a formative process ... We have
learned much about the dimensions of our task .. e looked into abysses of ignorance and
indifference which are to be bridged ...up to mourgaf misunderstanding which have to be
removed ... Our patience with eachother ... in leartinilve and work together must reflect

Wibid p4a7
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something of God’s.” In one sense, there is nothing remarkable aWster't Hoofts

comments. One might say the same about any protéssning an organisation. However, it
gives a clue that the World Council of Churchesg&in organisation which is predicated on the
difference between its members coming togethecdonmon purpose must always be about
learning.

The Message of the Amsterdam Assembly used theidégyegof learning and teaching, again

emphasising the perhaps under-analysed educatesahce of the World Council. The

following illustrates the point:
Our coming together to form a World Council of Gthes will be vain unless Christians
and Christian congregations everywhere commit tledras to the Lord of the Church in
a new effort to seek together, where they livebe¢oHis witnesses and servants among
their neighbours. We have to remind ourselves dinthen that God has put down the
mighty from their seats and exalted the humble arekk. We have to learn afresh
together to speak boldly in Christ's name bothhtws¢ in power and to the people, to
oppose terror, cruelty and race discriminationsteind by the outcast, the prisoner and
the refugee. We have to make of the Church in eplage a voice for those who have no
voice, and a home where every man will be at hoMe.have to learn afresh together
what is the duty of the Christian man or womannidustry, in agriculture, in politics, in
the professions and in the home. We have to asktGtehch us together to say No and
to say Yes in truth. No to all that flouts the lowgé Christ, to every system, every
programme and every person that treats any méragh he were an irresponsible thing
or a means of profit, to the defenders of injusticéhe name of order, to those who sow
the seeds of war or urge war as inevitable; Yesglltthat conforms to the love of Christ,
to all who seek for justice, to the peacemakerslitavho hope, fight and suffer for the
cause of man, to all who, even without knowindaitk for new heavens and a new earth
wherein dwelleth righteousne¥s.

Apart from any overt educational activities or prammes, engagement in the World Council is

itself a learning experience.

As well as the implicit references to educatiothatAmsterdam Assembly, two of the reports

were more explicit. The report of the committe€®ne Significance of the Laity in the

Church” noted:
while in some churches the laity are being useal¢onsiderable extent, and some
training provided, every church ought to be deejibgatisfied with the present situation.
The laity are there, and are waiting to becomecéffe as members of the Church. It is at
present incumbent upon the churches to make it tdetae laity that they have an
essential place in the life and tasks of the Churtie lay members of the church,
however, are conscious of the fact that they agelg ill-equipped ... The laity requires

13 ed Visser ‘t HooftThe First Assembly of the World Council of Churclssper and Brother, New York, 1949
p28ff
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strengthening through biblical and theological gtadd discussion with special reference
to bearing of Christian faith upon daily life. Thisll include the study of “Christian
stewardship” which means nothing less than faithation. Without such a theological
understanding of stewardship, it may easily desastoda well meaning activism. ...
Laymen'’s retreats have proved of especial berfefiif is not simply a question of more
adequate training, or even of a new approach.pties the age-old necessity of a
complete commitment personal commitment on thegfaatery member to Christ and
His Church®®
The Youth Delegation reported on “Youth and theehskly”:
We are concerned about the general lack of Bibpoahching and teaching in the
churches ... We feel strongly that the way to findegv means of coming together as
churches is not only through Faith and Order cosat@ns, but most emphatically
through corporate evangelistic endeavours. We needo much ecumenical
understanding as ecumenical obedience ... we beletahe family is the first training-
ground in mutual responsibility and understandarg] for the transcendent values of life
... we are persuaded that the present educationabuohetith its pre-occupation with
objective research and efficiency has failed toliestandards of values and to encourage
responsible thougHt.
Whilst recognising the need for appropriate edocadind training for the laity and young people
to play their part as Christians in the life of treirch and the world, neither of these really pick
up on the need to promote the growth of an ecuratoansciousness. It might be that this was
so obvious in the heightened ecumenical awarerfdabge @irst Assembly that it did not need
stating explicitly. It should also be recognisedttthe current ecumenical context may make one
more sensitive to the need for the intentional tgyaent of an ecumenical consciousness.

In its interim period of existence, the World Coillo¢ Churches had established a Department
of Reconstruction and Inter-Church Aid. The iliparpose had been to repair church buildings
damaged in the war and to provide material rebettie people. The need for a renewal of
church life was also recognised. Many churcheshegh isolated by the war and were also
unable to maintain their institutions of theologdieducation. The still continuing Scholarships
programme began by enabling students to train forstny in operational institutions outside
their own countries. As conditions normalised ¢heas a shift in emphasis to offering
opportunities for supplementary theological edwsafor ministers who could then share their
experience of study abroad with their congregatid®dsme were placed in theological
institutions of denominations other than their aaran ecumenical dimension to their learning
experience. Whilst that would be presumed todayas a significant development for the time.

The Ecumenical Institute, Bossey had been foundd®46 in a location a few miles away from
Geneva with a relationship with the University cér@@va. In 1948 it became a department of
the World Council of Churches. The primary taskhef Ecumenical Institute was to help lay

15 ibid p153ff
16 ibid p185ff
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people to understand and equip themselves for @teistian vocation - "It is urgent that the
churches awaken to the need for making men and wdeat at home in the Church in a
technological age and to discover the meaningefjsspel in their daily lives-* A variety of
learning opportunities were offered relating tdetiént issues and of different duration.
Members of the same profession (eg lawyers, grirelsistrialists) were enabled to consider
their Christian vocation together. Those profasai® who could contribute to the pastoral care
and mission of the churches were brought toget@gportunities were created for dialogue
between Christian leaders and sociologists, philbes and experts in development. There
were seminars on Biblical study and moral issudse Director of the Institute reported that:
It is gratifying that, with hardly any exceptiohgtstudents leave Bossey with a sense of
having caught a new vision of the significance asskential oneness of the Church and
with a deep conviction that the concrete contatht wicentre of ecumenical thought and
action has changed their whole outlook and concepf being a member of the
Christian Church?®

The Ecumenical Institute's Graduate School wasestan 1952 with the purpose of helping
participants to gain a knowledge of and insight ithte ecumenical movement - its background,
goals and problems. It was to prepare them torhecaeffective ecumenical workers in their own
context. By its nature, the Graduate School wasramains an academic course which focuses
on a study of the ecumenical movement in variopgets. In terms of current educational
analysis it is based more on transmission tharstoamation. However, this is offset by the
experience of living and relating within an inteinaal ecumenical community.

Both the more informal and formal education offelbydhe Ecumenical Institute has been
conceptually different from the educational workiloé World Council of Churches as a whole.
To put it simply, Bossey is an educational inskitmtwhich offers learning opportunities to
participants who attend. However, the World CouottChurches should be experienced in
itself as a learning opportunity and has usedf & promote, encourage and enable
ecumenical learning within the churches and thenesucal movement.

The Ecumenical Institute cannot but feature in acgount of education in the World Council of
Churches. The study and encounter experienced taerhad a profound effect on those who
have participated in its learning opportunitiesowéver, the particularity and specificity of its
role and work have also to be recognised. The stbthe Ecumenical Institute has been the
subject of much research and documentation whéneasducational role and activity of the
World Council of Churches as a whole has not béesnghe same attention.

Following the Amsterdam Assembly, the purpose ef\World Council of Churches Study
Department was seen as helping the churches "fmgi@&n answers to the fundamental issues

" WCC Central Committee Minutes, Toronto, 1950 p39
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of the Church's relation to the world"At the same time a special committee had beenddr

to follow up the concerns of the report “The Sigrahce of the Laity in the Church” presented

to the Amsterdam Assembly, as referred to abovéraditional understanding that the laity
should be educated in such virtues as honestyaanddaling was extended to a broader social
application to the conditions of work and to theiggality and Christian witness of work. Lay
academies and associations were emerging in tihengegnd, like the Ecumenical Institute,
Bossey, taking up these issues. Both the Studwibepnt and the Committee for Laymen's
Work believed that "progress in Christian socidlacdepended on the enlistment and education
of the laity'®®

Several documents on different aspects of Chnigtaion in society and the nature of a
responsible society were produced and sent toitheckes but the Study Department had to
report its concern to the Central Committee thatrsponse from the churches was limited.
The question was raised whether the churches watly concerned about ecumenical study:
...itis an undeniable fact that the member churcbeshe whole, show a disquieting
apathy and unconcern regarding this part of tr@imraon enterprise. ........
True, there is today a large amount of spontanedespretation and cross-fertilization as
from church to church, and from country to countrys also true that an increasing
number of individuals and groups are awakenindgnéosignificance of ecumenical study,
and sharing it. But it remains a constantly vexpngblem how to make ecumenical
perspectives and issues a living ferment withinréggilar activities and processes of the
churches. The ecumenical "conversion" of the chesdtas not yet gone deep enough to
make them ready to pool their forceoncertedattacks on confronting problems. Nor
do they possess adequate machinery for effectpeatycipating in ecumenical study, and
for translating its eventual results into termsefv policies and prograris

The problem appears to have been seen as that ohthiches in their lack of motivation and
mechanisms for serious involvement in ecumenicalysie engagement with the documentation
produced through the agency of the World CouncChbiirches. This kind of analysis is still
evoked today to explain the lack of 'receptionthoy churches of reports produced by the World
Council of Churches and other ecumenical bodidse farticular example is recorded to
indicate that this emerged very early on in théonysof the World Council of Churches. To

note all such instances of this analysis from tima up to the present would be tedious and add
nothing and so only a few representative instamgk$e reported.

Although this will be dealt with later, the educatal significance of this needs to be noted. The
emphasis has been so heavily on the content androas of studies that the process of

9 WCC Central Committee Minutes, Chichester, 1949 p6
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engaging the churches and their members has bgéctezl. They are expected to receive,
which is only a very limited form of engagementerliaps the 'ecumenical conversion' desired in
the extract from the Central Committee minutes abeguld be more probable with an active
participation in processes rather than being gtherend products.

As has been noted above, a concern for young peoplgoung adults, both being encompassed
by the term 'youth' in the World Council of Churshkad been present from the beginning. The
Youth Department of the World Council of Churchesl fa responsibility to be a point of
ecumenical contact and inspiration and to enallalmaration and interaction. The committee
which guided this work included representativethefinternational Missionary Council and the
World Council for Christian Education. As well aganising conferences and meetings, the
Youth Department took on responsibility the worknpaprogramme. In the context of a Europe
which had been physically and psychologically dasblgy war, groups of twenty to thirty
young people from different nationalities were lgbutogether to undertake clearance and
reconstruction tasks. The work camp programme éx@anded across three continents. The
physical tasks were of benefit but perhaps mongasthe ecumenical learning:
The work camps sponsored by the World Council afirChes provide opportunities for
young people to participate practically in the eennal movement. The life of the camp
itself, international and inter-confessional, inunf work, worship, Bible-study,
discussion and relations with the local communigyin itself a miniature ecumenical
encounter. The projects chosen all relate to sooreearn of the World Council of
Churches-for refugees, for the evangelism of imthisivorkers, for the strengthening of
the Church's ecumenical life and witness. Youngpfeavho have taken part in such
camps go back to their home communities with a @evareness of the task of the
Church in the world, and the eagerness to tranglat® local terms?

From 1953 the Youth Departments of the World CounfcChurches and the World Council for
Christian Education ran a joint programme. Wonkpa were renamed as World Youth Projects
with the following objective:
That in a truly ecumenical exchange all give to anether what each is able to give; that
giving should, therefore, in every case, be a nmuéxa@hange of resources; that the
resources should include those of money, leadersitepature, correspondence, prayer;
that the object of this interchange be primarilg ttrengthening of the ecumenical
conscience and co-operative work of youth in théona concerneé’

The power of bringing together participants frorffedent nations and Christian traditions into a
small community which engages with the wider comityuim a particular context and which
builds in space for reflection and experientiatihéag from and with one another is clearly seen

22 World Council of Churchedhe First Six Years 1948-1954: a report of the @#r€ommittee World Council of
Churches, Geneva, 1954 p46
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in this model of ecumenical learning. It was sé&amin the activity and learning which took
place through the YMCA, YWCA and Student Christiovement. It is a model with many
similarities to that adopted by the Courses of Lagdership Training (CLLTS) run today by the
networks of lay educational institutions.

Representatives of the churches gathered in Evanst8A for the Second Assembly of the
World Council of Churches in August 1954 with therme 'Christ - The Hope of the World'. The
Message of the Assembly stated "We enter now upsecand stage. To stay together is not
enough. We must go forward. As we learn moreuwfumnity in Christ, it becomes the more
intolerable that we should be divided." Participation in the World Council of Churches i
noted again as a learning experience.

The Report of Section 1l 'Evangelism - The Missadrthe Church to Those Outside Her Life' is
more specific about the educational task. In asadtion concerning 'Exploring Frontiers' the
following comments are made:
B. The Witnessing Laity
The laity stand at the very outposts of the Kingdufibod. They are the missionaries of
Christ in every secular sphere. Theirs is the tastarry the message of the Church into
every area of life, to be informed and courageoiisesses to the will of our Lord in the
world. To this end they will need training and damce. Such training involves
instruction in the content of the Christian faithdathe significance of that faith for
obedience and witness in the different contextagpflife. This kind of training will
require the services both of ministers and of eepeed laymen.
C. Christian Education
One of the most important areas of evangelism as ¢ childhood and youth. Every
new generation requires the fresh presentationefjbspel, Among the most important
methods of Christian nurture are Sunday schoolsthyprogrammes, Bible fellowships,
discussion groups and, most of all, Christian trgjnn the home.
G. A Trained Ministry
Because of its importance in the life of the Chusarious thought should be given to a
more realistic training of the ministry, includiqgovision for the service of theological
students in industry and agriculture, and the @mdiof social studies and field work to
the curriculun?®
These comments were echoed in a similar vein inR@port of Section VI 'The Laity - The
Christian and His Vocaticff

24 \World Council of Churche€vanston Speaks: Reports from the Second Assefrthly World Council of
Churches SCM Press, London for the World Council of Chussh@eneva, 1955 pl10
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It may have been taken as read or not thought teeleant but there is no reference to an
ecumenical dimension in the kinds of education @athing advocated. It would have been
possible for churches to respond to this plea thrcation entirely within their own systems.

Perhaps the Assembly delegates saw the World CoainChurches as a service agency for the
churches by advocating good practice rather thamacive promoter of ecumenism. An

instructional understanding of education is alsedewt. These concerns were partially
addressed later on in the Assembly, as will be bedyw.

The recommendations from the Assembly CommittetherDivision of Studies would raise

today some questions about a model of working #shas already been remarked, uses 'experts
to produce reports which are then disseminatedaas or less finished products to the churches
for reception. Although the Assembly Committeetiom Division of Studies did recommend a
greater co-ordination and an organic relationskeipveen the studies being undertaken through
the Division and the teaching offered at the Ecunannstitute, Bossey. There are, however,
some specific references in the list of proposeqepts which deserve mention.

The International Missionary Council, which had get merged with the World Council of
Churches, had a longstanding concern for the trgiaf ministers drawn from the local
populations where churches had been establistedaslfirst expressed at their meeting in 1938
in Tambaram, India where it was observed that thggoal education was the weakest element in
Christian mission. This was much later to resulihe formation of the Fund for Theological
Education whose successor programme, Ecumenicalddieal Education, remains a key
component of the educational work of the World Gouaf Churches. In the area of 'Training
for the Ministry' the World Council of Churches A&ssbly Committee on the Division of Studies
proposed:

A long-range enquiry to be conducted in conjunctagtin the enquiry undertaken by the

International Missionary Council in selected youngeurch areas. An important aspect

of such study would be the furtherance of an ecucaénutlook in theological

educatiorf’
This recognition of the need to promote an ecunawiitnension to theological education was
significant but was often subsequently sidelinesther issues concerning viability.

The other proposed project to be mentioned hdteatsof 'The Mission of the Church to
Workers":
Combining study and pioneering experimentatioa,dfoject would include:
(a) A series of case studies on
0] Approaches actually used in evangelism among wsrker
(i) The religious assumptions and convictions of wagkand their attitude to
Christianity;

2"World Council of Churche§,he Evanston Report: The Second Assembly of thiel Wouncil of Churches, 1954,
SCM, London, 1955 p308
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(b) An information bulletin carrying regular reporting experiments, projects and
studies in this field, which would give a sensdadibwship in common endeavotit.
This is one of the first official commendationsaof action research and learning project which
takes experience and practice seriously. Unfotaiyp#his kind of approach was not suggested
for the study project on 'An Ecumenical Approachh® Interpretation of the Bilble' or the
various Faith and Order projects and might stitl im® today.

After the Assembly four departments were being geoltogether in a Division of Ecumenical
Action - the Ecumenical Institute; the Youth Depaenht; the Department on Work for the Laity;
the Department on the Co-operation of Men and Womé&2hurch and Society. This grouping
brought together several aspects of the educatwoiki of the World Council of Churches.

In the light of the discussions in the Sections, Assembly Committee on the Division of
Ecumenical Action reflected on the work of the rigivision. In their Report, they were able to
be more specific about ecumenical education irr teeommendations. Significant selected
items have been grouped together from the Réport.

General

- The member churches should be reminded that ecaalexducatiorns not one
particular activity within the life of a church batdncerns the life of the Church in all
its activities, including preaching and teachingnasior doctrines.

- Make better use of delegates to ecumenical confesgmnd of visitors of other
churches, for the ecumenical education of their bership especially at the local
level.

- Consider the possibility of an investigation by Werld Council in co-operation with
the WCCE and other interest bodies of means o$tasgichurches in providing
ecumenical education for boys and girls under eignt

- Respond to the widespread and serious demandstieohurches for help in study
and action concerning family life.

The Ecumenical Institute

- Continue to provide many courses and conferencgseat value in developing
ecumenical consciousness among members of churches.

- Encouraging and financing the enrolment of selentature students in the Graduate
School.

- Make an early study of the possibility that regidnatitutes on parallel lines should
be brought into existence, so that church memioeadl parts of the world may have
the opportunity to share in consultations, confeesnand courses of the type now
available at Bossey.

The Youth Department

2 ibid p309
% ibid pp226-233
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- Churches and mission boards should be asked tcegiveest consideration to the
development of new patterns of ecumenical youthkvodifferent parts of the
world.

Department on Work for the Laity

- The addition to the aim (of the Department) of wads "to foster ecumenical
understanding among the laity".

These comments may appear to be substantial andble) as indeed they are as they appear
here. However, in the context of theanston Reportet alone the total activity of the
Assembly, they are heavily overshadowed by busiméssh is given greater prominence and
importance. It could be said that a movement otmptace great value and emphasis on
process, in which there would be a significant foleeducation. However, it seems always to
have been the case that the institution of the &8M8duncil of Churches prefers 'serious content'.

A great deal of attention has been paid to the &bion of the World Council of Churches and its
first six years of official existence. Reaching tavanston Assembly is a good place to pause
and take stock of issues that have been notedatiare to education and the World Council of
Churches. The following observations can be made:

» The ecumenical movement and the emerging and dawgl®Vorld Council of Churches
were seen as a learning experience by their vayea

» Education was not given a great deal of recognéi®@a begetter of the ecumenical
movement or prominence for its capacity to actedlst learning.

» The need for the engagement of all in the churefsssacknowledged but processes were not
adopted which would enable ecumenism to be builboal experience.

» The participatory and common ownership style ofutbey effective breeding grounds for
ecumenical activists of movements such as SCM, YVd@d& YMCA was not adopted
elsewhere.

» Although the development of an ecumenical consciess was recognised as necessary, the
dominant model of education was the transmissich@products of the few to the many
with the presumption of an instructional methodglog

» Heavyweight issues and concerns which were contéated dominated the story and self-
understanding of the World Council of Churchedi® detriment of the process related
concerns of ecumenical education.

Evanston to New Delhi

In the period after the Evanston Assembly, the Wa&wbuncil of Churches engaged in many
areas of investigation and reflection. Within th&gs a great potential for learning, about
themselves as well as others. The Chairman ddtthey being undertaken on the Bible
commented to the 1955 meeting of Central Committee:
The exchange of thoughts crossing the borderstainadities and denominations not
only shakes the ideas we have about others, lthie atame time .. sets free the deepest

14



Education and the WCC - Simon Oxley

values of our own spiritual heritage, of which veengtimes are not aware if we remain
imprisoned in our own circle¥.

The 1958 meeting of the Central Committee in Nydsimgnd, Denmark was devoted to
consideration of a long list of reports on thiswty, inter alia: Christians and the Prevention of
War in an Atomic Age; The Lordship of Jesus Choigtr the World and the Church; The
Theology of Evangelism; The Place and Use of theeBn the Life and Activities of the
Churches; The World of God and the Living Faithd/ah; The Christian Concern in Economic
and Social Developments; Our Common Christian Resipdity towards Areas of Rapid Social
Change. It is not the purpose of this study tdyemeethe content or value of this impressive
volume of work but to examine a different aspect.

Behind all this there was an understanding that inewghts would be produced through the

participation of the churches in the study procesddéowever, the reality of this participation

was problematic. Gaines comments:
In any case, the pulpit and the pew would haveetdidped to advance with the World
Council, or it would not get far on the way to gsal ... (Some) wished the people of the
churches at large to have opportunity to make tb@ntribution and endeavoured to bring
them into the study process.
To this end, reports of important discussions im @entral Committee were made
available to them through denominational officed ather channels, for reading and
criticising. Such attempts at much-talked abguass-roots’ education revealed, however,
that it was a long way from Geneva to the localgiees, and that when this distance had
been negotiated the problem of getting an informesghonse still remained unsolved. It
called for means of two-way communication, largetnexistent, and for instruction, for
which there were not enough interested and comp&tachers. The task would be long-
discouragingly so and time would not be less flegfor the fact that it was the Lord's
work. There had been encouragement, as observéltg ireadiness at the local level since
Evanston to listen and even to ask for informatiout this was augury more for the
longer future and eased but little the immediatestimtion®

The Department of Information saw its role as &ibthe truth simply, graphically, and as fast as
our new mass communications systems denfand’he attempt to popularise and simplify the
ecumenical information communicated were the mattelebate. Yet it appears to have been
the case that the members of the member churcihresned largely unaware of the activities of
the World Council of Churches and their outcomé&Bey were unable to engage with or relate
to the information they did receive. Gaines agaiftects on this:

30World Council of Churches, Minutes of Central Coitte®, Davos Platz, 1955 p29

31 David P GainesThe World Council of Churches —A Study of its Bemtigd and HistoryRichard R Smith Co,
New Hampshire, 1966 p733

32\World Council of Churches, Minutes of Central Coitte®, St Andrews, 1960 p150
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The frank discussion of them in the vernacular wdwdve helped to bridge the distance
between the World Council of Churches and its ntatited-of ‘grass-roots’
constituency.... the Council had published its figdin.. but mostly in learned treatises,
which reached the eyes of few besides the sch@adsin minutes of meetings where
they were reduced to sentences which, out of theegg were, to the uninitiated, often
more confusing than enlightening. ... the World Colwvould have been well advised to
broaden the purview of its communications to madar for truly ecumenical education
for the millions in its churches who remained uainied and in the dark as to what it was
doing ?ﬁr;d saying as their spiritual monitor abbatpressing religious and moral issues of
the day:

Within those Divisions and Departments not direogliated to education, the report to the New
Delhi Assembly on the Rapid Social Change Studybi®®in the Department of Church and
Society confirmed the pervasive understanding atation remarked on earlier:
The study has directed attention to the urgent ferea wide scale programme of
education and action in all the churches. Sucltogramme would call for the use of the
reports of the study and the various surveys whale been made, to inform the
individual church members about the meaning ofrtiwéness in relation to the problems
of social changé?
As long as education was seen as 'informing’ chomeimbers what they should be doing and
what it means, it is not surprising that such paogmes found it hard to engage people.

Taking up the proposal from the Evanston Assenthly, 1955 Central Committee in Davos
Platz launched an inquiry into theological eduaatiéenformation was collected from around the
world and a joint consultation organised with thetf Student Christian Federation, which was
already involved in such a study. The resultingppisal, agreed by the 1957 Central Committee,
was for a five year study on 'Theological Edugatod the Training of the Ministry'. There
were to be three areas of consideration: the fonaf theological education and its relationship
to the church and its mission; the basic elemeinisemlogical education and their inter-
relationship; the significance of the ecumenicalverment to theological education. This latter
point was to include whether the theological edocaturriculum should include ecumenics as a
distinct discipline or whether the ecumenical moeatrshould provide a general perspective - a
discussion which still continues.

In the same period, the 1958 meeting of the Inteynal Missionary Council established the
Theological Education Fund with the purpose of prtng theological excellence and develop
indigenous theological education. It was to enagarchurches in the South to share in
responsibility for decision making about ministétraining. Sharing in responsibility was a step
forward, encouraging the taking of responsibilityuld only come much later. In an article in

33 op cit p979
3 WcCcC, Evanston to New Delhi, Report of the Cenraimittee, WCC, Geneva, 1961 p52
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the Dictionary of the Ecumenical Movement, Johnd&la former staff member responsible for
the successor Ecumenical Theological Educationrprome, summarises the purpose of the
Fund:
The three marks of TEF's work wegaality, combining intellectual rigour, spiritual
maturity and commitmenguthenticity involving critical encounter with each cultural
context in the design, content and purpose of tdgodl education; ancreativity,
leading to new approaches and deepening the cheitahgerstanding and obedience in
mission®®
For all the admirable sentiments expressed, edpecamsidering its temporal context,
theological education in many, if not most, plackthe world has not thrown off the dead hand
of a traditional western view of proper academmucpesses and quality.

By the time of the New Delhi Assembly in 1961, ieision of Studies had still not been able
to commence the agreed study on Theological Ecurcatid the Training of the Ministry
through lack of funds. A proposal was, thereftweught to the Assembly for a programme of
consultations on that theme to be jointly organisétl the Ecumenical Institute, Bossey. It was
noted that, although some studies and actions éad bndertaken by the International
Missionary Council:
.. there is little contact among those who are gadan these efforts, and there is as yet
little discussion of the meaning which conceptghefunity and mission of the Church,
current in ecumenical circles, may have for themalgeducation.... It is of importance
that people who are interested in attempts tomkttineological education and the
training of the ministry, especially from the viegipt of the unity, mission and renewal
of the Church, be provided with an opportunity steélish contact with one another, to
consider the meaning of their work in an ecumerse#ting and to study together
guestions which arise as the disciplines of thaoldgducation are viewed from an
ecumenical perspectivé.
It was recognised that the proposal for these dtatgns was modest compared to the original
major study. One may wonder why, at the time withemew Theological Education Fund of
the International Missionary Council was receiviim@ancial support, there was none available
for the study.

In the Division of Inter-Church Aid and ServiceRefugees the Scholarships programme had
moved on from being an emergency measure to a pemhalement of ecumenical
development. In 1960, it was agreed that the rogre would be extended to non-theological
students. Whatever the subject of study, the pahtad been clearly established that these
scholarships also offered an ecumenical experience.

3% Pobee SEducationin Lossky et al,Dictionary of the Ecumenical Movemel¢CC Publications, Geneva, 2002
p387
3 WCC, Work Book for the Assembly Commitia®CC, Geneva, 1961 p73
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The 'ministry of the laity' had been constantlyraied within the ecumenical movement. This
generally indicated an understanding that the lagye participating in the life of the world in a
way which the institutional church and her clerggrevnot. This gave the laity a special role in
communicating the gospel and in the total missioi® church. However, it appears to have
been difficult to move the discussion on from tbkes of the laity in church structures as office
holders or more general participants. Whethehénchurch or the wider world, representatives
of the laity articulated concern about their unpireiness for these ministries. Lay participants
at the Evanston Assembly had expressed disquietitbaeports were written in a kind of
theological language that they found difficult taderstand. As Hans-Reudi Weber, the
responsible staff member of the Department of L.gonted out to the 1958 Central Committee,
this had implications for the education of theobo and ministers as well as laity. The
Department had been exploring what could be |daom developments in the churches.
Special attention has been given so far (1958)ds0-called pioneering experiments at
the frontier between the Church and the world. training centres, certain experimental
parishes, brotherhoods and bridge-heads [are] sigrenewal, because they attempt to
renew church-life in the view of its mission. . .
What the Department on the Laity stands for isréme=wal of the total life and mission of
the Church. The Department will, therefore, corgina keep in contact with these
prophetic signs of renewal, but at the same timekviar a closer contact with parish life,
men's, women's and youth movements, and other ®fahe normal instituted
churches.
What is most needed today for the renewal to bife@ugh is a twoway conversation
between the persons involved in the prophetic signisthe responsible leaders of the
"normal” church-life.xxxx’
What the Department appears to have found almgsiseible to do was to translate all of this
into something which caught the imagination andagiegl church members in their local
contexts.

As well as relating to the global ecumenical netgand creating conference opportunities, the
Youth Department had continued to promote Ecuménicath Camps. From being entirely
based within Europe, many had now also been hefdia, Africa and Latin America. By 1961,
there had been 10,000 participants from over 6@itt@s in 387 camps located in 47 countries.
This was an impressive contribution to internatiamaderstanding and ecumenical formation.
The question is often asked, "what makes these €apgzifically ecumenical, and why
are they part of the programme of the World Couofc{Churches ?" Experience has
shown that the peculiar genius of the ecumenicakwamps lies in the fact that
() they are an occasion for young people of défgrconfessional backgrounds to live,
work and worship together for some four weeks, thog to experience the common life
in the Body of Christ, and to become aware of thesponsibility to work for the unity
and renewal of their own churches;

37WcCC, Minutes of the Central Committee 1958, p106
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(ii) they help the campers through work and worghipnderstand anew their calling as
“fellow workers for God' and to gain a clearer apton of the relevance of their faith to
their everyday life ;
(i) they enable young people to be confrontechwiite social, economic and political
issues with which the community in which the campeld has to wrestle, as well as in
their own country, and to do so in an ecumenicatext and with the guidance of
statements and studies produced in the World Cbah€ihurches;
(iv) they are a training ground for the ecumeneratounter which the campers must
enter in their home countries and communitfes.
The potential for ecumenical learning was now novertly recognised. The emphasis had
shifted from a focus on what the camps could a@hfevthe situations they served to an equal
regard of the ecumenical benefit for the partictpan

However, set against this positive achievementavasnd towards confessional youth work in
the churches. The Workbook for the World CountiCburches Assembly in 1961 asked
delegates to reflect on this and advise the Yowpddtment on how to respond.
The post-war tendency for churches to take moextiesponsibility for their youth
work continues to grow in all parts of the worlchélTecumenical movement has
encouraged this development as a means of helpundp yo take the Church seriously as
the worshipping and witnessing community. This vehaie of development appears to
facilitate the fuller incorporation of young peojt¢o the separate churches. In many
instances the result is a strongly confessionaltyowvement with young people
themselves holding varying degrees of initiativee Tendency then is for conditions to
be stipulated for participation in inter-confesgibprogrammes and for closer
supervision of youth's participation in ecumenieaénts™
Increasing denominationalism has been more recelghtified as a challenge for ecumenical
education but it seems that it is a long standiadplem. It is ironic that the work of the World
Council of Churches in valuing and encouragingpésicipation of young people in the
churches should have had this end result. Thexdéan a constant tension for the World
Council of Churches between being a service agenand for the churches and being an
ecumenical pioneer which questions and challerfgeeshurches.

The Ecumenical Institute continued its wide ranginggramme of study groups, consultations
for different professions and conferences on paeidssues as well as the Graduate School. In
this period, it took seriously its mission of ciagtspace learning through encounter and
interaction as is evidenced from its report to Gar€ommittee.
The distinctive character of the Institute , . rivies from the fact that it is a continuing
institution, where people live together in a felkiwp, and in which the aspect of
ecumenical education which derives from experierat@der than the acquisition of
information, has a major place. This experienc&otes not only personal contact and

3 \WCC, Evanston to New Delhi: Report of the CenBammittee, WCC, Geneva 1961 p96
39 wcCce, Work Book for the Third Assembly, WCC, Genet861, p118
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intellectual exchange with people of other confassiand nationalities, but also the
riches and tensions of ecumenical worship and emet of personal re-commitment
and spiritual renewdf’
It is this aspect, rather than any formal teaclingcumenics, which symbolises the distinctive
contribution of the Ecumenical Institute.

The Division of Ecumenical Action, which includdaetwork on laity, youth, and the

Ecumenical Institute, had been given the respditgiby the Evanston Assembly of helping the

churches relate ecumenical thinking to Christiamcation in all its aspects. This was discussed

several times in the Divisional Committee who répdiback to the New Delhi Assembly:
the conclusion that the training of candidatestierordained ministry is of capital
importance for the "Ecumenical Education” of chunoémbers, and that an ecumenical
reorientation of the traditional systems of tragin the different churches is needed
rather than the addition of "ecumenics' as an madit subject.

They noted the many other agencies already actittes area, including other World Council of

Churches Divisions and the Ecumenical Institute, @ncluded:
The Committee of the Division of Ecumenical Actidecided in the light of this
information that for the time being priority ougbtbe given to other responsibilities....
There may well be a case in the near future foivésdn of the World Council to take
other initiatives in this field, but so far the exaature of such initiatives (which must
complement and not duplicate what is being donetbgr agencies) has not become
sufficiently clear, nor have adequate resources bgailable for initiatives
commensurate with the neetls.

For many the purpose of the Division of Ecumenfazation had been ambiguous. For some it
was supposed to be about promoting ecumenicaligesiand fellowship among the member
churches, for others about ecumenical educatioryandthers about the renewal of the churches
and their mission. The Divisional Committee pragmba new aim to the New Delhi Assembly:
The aim of the Division shall be to serve the chescby stimulating the growth of ecum-
enical understanding and commitment, by relatingrenical knowledge and experience
to all aspects of the life of the churches, by tngeopportunities for active ecumenical
encounter and by other means which may help thechbs in process of renewal to
manifest unity and to fulfil their common missiopaalling**
A new statement of the functions of the Divisiorsvedso outlined. These included:
(i)  To help member churches to promote increapiagicipation by local
congregations in the life of the ecumenical movemen
(iv)  To help the churches to relate ecumenical thinkeinGhristian concern for
education in all its aspects.

“0\WcCC, Minutes of Central Committee 1955, p109
“LWCC, Evanston to New Delhi: Report of the CenGammittee, WCC, Geneva, pp107
“2\WCC, Work Book for the Third Assembly, WCC, Genepa04
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(v) To encourage and serve as a clearing-house forimgrgs and new methods of
ecumenical education and consultatfon.

The sentiments of the aim and functions of the €ri were very encouraging from the point of
view of the significance of ecumenical educatibfowever, it is clear from the questions raised
to the Assembly in the Work Book that they were off¢éred accompanied by any breakthrough
in thinking or practice or, indeed, with real hdpat the World Council or its member churches
would prioritise ecumenical education as compaoeithé 'heavyweight' issues.

When these came to the New Delhi Assembly, smalsigmificant changes were made to the
aim in the course of discussion in Committee. Wttihe Divisional Committee making the
proposals had worked through the issues over deyeaes, this Assembly Committee had a
matter of days without its members necessarilyrgaginy background knowledge or
experience. Their proposed aim read:
The aim of the Division shall be to serve the chascby relating ecumenical knowledge
arid experience to all aspects of the life of therches, and by stimulating the growth of
ecumenical understanding and commitment througbopett contact and other means
which may help the churches in process of renewvalltil their common calling to
witness and service and so to manifest uffity.
'Ecumenical knowledge' (ie that produced by stydiessultations etc) now came first and
‘ecumenical understanding' moved to a less prom@sition. That this appears to be the
reassertion of a particular understanding is rea&d by the interpretation placed on their
proposal for a simplified set of functions for thavision of Ecumenical Action. In their Report,
they offer a differentiation between 'ecumenicaledion’, 'Christian education' and 'education
in general' which purported to be drawn from th&lgace given them from the Division which
is set out in the Work Book. Ecumenical educattberefore, was:
information about the history and present expressal the ecumenical movement and
educ%ion for personal participation in ecumenieaponsibilities for witness service and
unity.
However, the Work Book itself contrasted the dissation of information about the activities
of the World Council of Churches and the ecumemuayement and the opportunity for
involvement (the role of the Department of Inforraatwith an understanding of ecumenical
educatigﬁn which was broader in every aspect (thgorsibility of the Division of Ecumenical
Action).

It was recommended that Christian education shioale a ecumenical dimension and that the
churches should work together in producing matemal developing their understanding of
teaching the gospel:

3 ibid pp105ff

*\WCC, The New Delhi Report, WCC, Geneva, 1961 p198
*ibid p198f

“% op cit p106
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It is vital for Christian education as a whole tbat churches should take seriously the
obligation to work out in terms of Sunday Schoadlrimula, catechetical instruction and
other forms of Christian education, substantialeriat which enables young people and
adulg to understand and appreciate the ecumenmament and prepares them to share
in it.
The Youth Department was encouraged to help thechks develop catechetical and Christian
education material which was relevant to young peeapd encouraged ecumenical growth. To
further these concerns, it was recommended thateliss continuing the work with bodies
such as the YMCAs, YWCAs and World Student Chnisti@deration, conversations should be
opened with the World Council of Christian Educaticegarding the possibility of closer and
more general relationships with the World Coun€iCburches in the field of Christian
education”®. In an Appendix to the Assembly Report there Memorandum for the incoming
Central Committee on developing this relationship.

The saga of the Study of Theological Educationtaedlraining of the Ministry continued at the
Assembly. The watered down proposal was rejectéaviour of a full study very much along
the lines originally envisaged:
"How can the work of ministry be performed and rmaiterns of ministry be recognized
and utilized in the new situations in the modernld/and what modifications in the
traditional academic curricula and methods of peattraining are called for in order to
meet the challenge of changing times?' A studyisfquestion clearly raises both
sociological and theological problems concernirgrthinistry, and therefore of the
method and content of training and education f6t it
One vital question which was not raised in the Ag3g Report for consideration in the study
was ‘How can the churches develop theological dilutéogether which results in an
ecumenically formed ministry and ecumenically mohddurches?’ Such a possibility was
already in the practice of the Scholarships prognemlt is surprising, therefore, that it was not
explicitly stated.

Two important items of advice were given to the iBeuical Institute, Bossey. One related to
the interpretation of the Orthodox communion todkigers and vice versa. The other concerned
the addition of a three month period of practicadexience to the Graduate School. This would
have to be related to the whole programme of tlegl@ate School. In order to offer integrated
ecumenical education, there should be a two wee&where students brought the experiences
of the course and the placement together. Thisanggnificant educational insight.

The Section Reports contained references to the foee@ducational opportunities to be created.
In Witness, there was a call for lay people tottzried’ so that they could communicate the

“"WCC, The New Delhi Report, WCC, Geneva, 1961 p199
“8 ibid p200
“9WCC, The New Delhi Report, WCC, Geneva, 1961 p169
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gospel in their own context8. There was an implication that they should learmore than
necessary. This was perhaps not surprising gpéas to have been clergy who had most to
say about the cooption of lay people into 'theiles in the churches and ecumenical movement.
In Unity, it was recognised that:
The educative function of the World Council of Cthues is indispensable and needs
extension. Most members of churches know littléhefbeliefs and practices of churches
other than those of their own communion or tradifib
It could be observed that even the latter wouldneaessarily be the case today. However, the
word of interest for present purposes is 'educatiWhether or not this was a significant choice
as against, say, 'educational’, it again betrgpatcular attitude. What seems to be implied here
is a process of information rather than education.

More generally, the Policy Reference Committeegmraig to the Report of the Chairman of
Central Committee, stated:
The Report states, "The ecumenical movement neetdrgif it ever was, the affair of a
coterie of specialists'. While agreeing with thestance of this statement, the Committee
feels that perhaps the gravest problem facing then€ll is that of familiarizing the
general membership of our churches with the dessigssignificance of its work. Many
delegates to this Assembly are themselves heafimyioh of this work for the first time;
while the majority of our church membership is ertlotally ignorant thereof or is
indifferent or occasionally hostile towards it. fielp the member churches to follow the
Lund advice that churches should habitually altbag everything together that they are
not bound to do separately, the Committee recommtrat the Assembly instruct the
Central Committee to make this problem one of iggamconcerns during the next inter-
Assembly period?
The Assembly was dealing with a large theme, JE$uist, the Light of the World, it was
reflecting on its own nature and revised its Basiwas the point at which the International
Missionary Council merged with the World Council@furches and it had weighty issues on its
agenda. There was much to celebrate about thedWZarlincil of Churches but yet again came
the recognition of a disconnect between the Woddr€il and the people who constituted its
member churches. The World Council of Churchesiwitself an educational and
transformative experience but only for the compeeat few.

New Delhi to Uppsala
The basic pattern of working in the Divisions anep@rtments of the World Council of

Churches continued after the New Delhi Assemblyrandh the same comments could be
made. Attention will only be drawn to particulaveélopments. By the end of the period, it is

*Cibid p87
*Libid p130
*2ibid p145
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possible to detect some developments in thinkirtgrany of the problems remained. Thus the

Division of Ecumenical Action reported to the UplasAssembly in 1968:
... a measure of success in drawing larger and lamgmbers of people into the
ecumenical atmosphere and of fostering ecumenitldes among them. The task of
the Division has been to make the ecumenical visiore widely seen, more deeply
experienced and more faithfully obeyed. On the oltlaad, ... the slow pace of
ecumenical advance on the part of the organizecthbe today increasingly finds
expression in movements that seek to bypass thetwtes of the Church or rail against
them with outright calumny. Many have lost the andof their first love; others are
complacent about the ecumenical progress so fagahand want to institutionalize it;
yet others are lost in a whirl of meetings whichkéndittle more than a torrential output of
words to show for their labours.

The language of ‘fostering ecumenical attituded'af '‘ecumenical vision' is more prominent, as

opposed to the transmission of knowledge from GanAtthe same time, there is a recognition

of a dispiriting reality.

The Theological Education Fund had paid particatgention to the development of seminaries
for mission through its grants. There was alsodéne=lopment of a Textbooks Programme
which encouraged the publication of contextual ueses by local ecumenical committees.
Around 325 volumes were published in the period.

The Ecumenical Institute, Bossey had attractedvarage of 500 people per year to its various
offerings. The report to the Assembly differentthiis activities from the kind of unity
represented by church union negotiations:

rather a unity which is experienced as one stutiesvay in which the Church can
preach as One Church and how it can be of semitieei modern world?
This emphasis was evident in the kind of courselssaminars in the programme for each year.

If much continued as before, there were two notéwagpieces of work relating to education
being undertaken in the World Council of Churchéke-Study on Patterns of Ministry and
Theological Education and the Joint Study Commissio Education.

Study on Patterns of Ministry and Theological Ediota

As noted above, the New Delhi Assembly requestedikision of Studies to conduct this
study. The Report submitted to the Uppsala Asseh®B8 was based on the following
guestions:
1) How can the work of ministry be performed and/mpatterns of ministry be
recognised and utilized in new situations of thedera world?

>3 WCC, New Delhi to Uppsala: Report of the Centrah@nittee, WCC, Geneva, 1968 p81
54 5
ibid p107
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2) What modifications in the traditional academicricula and methods of practical
training are called for in order to meet the chadle of changing times3?
The Study was undertaken through regional consatetand study groups the results of which
were brought together in a final consultation imton in 1967.

The Study saw that:
Theological Education must be seen as more thartjaming for the ordained ministry.’
This function, indeed, is only one part of the te@ucational responsibility of the
Church: to enable all and every member of the Ghtogo as far as possible in response
to God's mission in Christ. Current distinctionsamen “Christian Education' and
“Theological Education," between "Ministerial Tiagl and "Laity Formation,' may have
their practical value; they cannot, in the lasbrese theologically justified. This study
is specifically concerned with the theological ealimn of church leaders, including
ministers and clergy, but it is important to stresthe start the wholeness of theological
educatiorr?

The Report identified three aspects of a tradifiomaerstanding of theological education for
ministers and pastors - academic education; peddtaining; spiritual formation. However,
three alternative strands were proposed:
1) The pursuit of truth with an enquiring mind ahé honest facing of honest questions.
Theology is not merely to be regarded as infornmagind instruction, but as a process of
exploration and rediscovery. It includes opennessitat God is saying in the
turmoil of contemporary events. It includes sedastthe truth in dialogue with non-
Christians. A necessary pre-supposition is an existl commitment to search for the
truth with rigour and discipline, and with integriof mind.
2) The apprehension of the meaning of the Gospielisexperienced in the confessing
communities of the Church which responds to Chfiseology here is understood as that
understanding of God's work and mission which geiéis “spiritual formation' of the
individual Christian, and the building up of thedoof Christ. This element in
theological education demands some kind of pagt@p in a committed community.
3) The vocational or functional formation of caratiels for leadership roles and
specialized ministries. These are likely to beconeee diversified in the futur¥.
The report recommended the co-ordination of thaocddgducation for ministers and laity.
There was no reason why they should not learnarséime institutions. Theology ought to be
studied in dialogue with the contemporary world.

There is only one paragraph in the Report relatngcumenical theological education, a lack of
emphasis which is notable.

S \WCC, Work Book for Assembly Committees, WCC, Geneh968, p126f
56
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Ecumenical education, in which teachers and stgdafrdifferent church traditions join

in the common task, is an instrument of great vaiube actual processes of theological
thinking and learning. Denominational schools ahdrch programmes should take steps
to plan for a co-ordinated or united theologicaleation, while providing at the same
time for any special confessional instruction afriing that their churches requife.

Much recommended in the report was radical fotimte and, in many places, yet to be practiced
eg thoroughly contextual; thematic approach (asseeg to traditional theological disciplines);
relating to diverse ministries; involvement in isbstructures; student centred; learning
cooperation. Others were more to be expected edpata standards; learning in theological
community, especially in worship; personal spiritdevelopment. There were additional
recommendations about future involvement with tlkenBn Catholic Church on theological
education. What is missing is any aspect of eilgeming about ecumenism or learning to be
ecumenical.

However, Stephen Mackie, who was full-time secketar the Study, had something more

positive to say ecumenically in his boBltterns of Ministry: Theological Education in a

Changing Worldwritten out of the process. Reflecting on theiderstanding of theology, he

wrote:
It is ecumenical; theological education must themrebe in an ecumenical context. It is
far laymen as well as for ministers. There is argjrcase therefore for their studying
theology togethet’

He recognised that although university theologezhlcation can be ecumenical:
Something more positive is required; something Wiie universities very often are not
able to provide. If it is to be provided, if thatlisl and demanding ecumenical education
is to take place which is the only hope for thetoared life and growth of the
Ecumenical Movement, then it is the churches thatrprovide it. How is this to be
done? What ecumenical structures are requireckeifield of theological education?
What place in these structures should be givehd@xkisting denominational theological
colleges? For in the present situation it is thEasste denominational schools that must
justify their continued existence, and not the m®wmenical structures that are
beginning to emerge. It no longer makes any sesrsa& $chool to attempt to teach
theology "ecumenically’, if only one denominatisireépresented among its students. If
the churches are committed to an ecumenical appréacio together what does not need
to be done separately, then theological educasiafearly one of the most important
things which must be done togetfi&r.

%8 ibid p130
*9 Mackie S,Patterns of MinistryTheological Educatiom a Changing World, Collins, London, 1969, p75
% ibid p99
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It is much to be regretted, yet probably inevitabilgt such a clear and challenging statement did
not appear in the Report as presented to the Uppsalembly. Perhaps it was only an individual
who would dare to draw such conclusions from thel§at Four essential points emerge:
(2) It was the churches who should take responsibiditycreating ecumenical contexts for
theological education.
(2) Ecumenical theological institutions should be pédithe accepted order and
denominational schools seen as anomalous.
(3) Ecumensism can only be learnt ecumenically.
(4) Of all the things churches should do together, lthggcal education is significant.

Mackie drew other important conclusions from thedgtrelating to developing an integrated
curriculum, inductive learning, team teaching agahing in the local community but none so
important as those above.

Joint Study Commission on Education

In the same period, The world Council of Churches the World Council of Christian

Education were together conduction a study on daucenore generally. This was also reported
to the Uppsala Assembly. Although both this stadg that on theological education both touch
on some similar issues, it does not appear that thas any significant engagement between the
two study processes. They were conducted in @iftgparts of The World Council of Churches
and discussed in different committees at the Asgemb

From the outset, it should be noted that the Jatintly Commission involved ecumenical
reflection on education rather than reflection oareenical education. Although their report

will be outlined, it does not offer as much insighto ecumenical education per se as might have
been anticipated.

Institutional relationships between the World CalotChurches and the World Council of
Christian Education developed with first an offafehe World Council of Christian Education
being established in Geneva in 1963 and then ttwendiobal office in 1966.

Following the encouragement of the New Delhi Assgmbthe World Council of Churches and
the World Council of Christian Education’'s own cemms, a plan for the Joint Study Commission
was agreed by the latter's Assembly in 1962 andiottmer's Central Committee in 1963. The
first Joint Study consultation was held in Beriinli964 to consider expert reports about
education in various nations and denominationse firidings of the Joint Study Commission
were grouped in three sections according to thredef reference.

The first task of the Joint Study Commission was to

Consider in the light of the Christian faith theura and function of education in our
changing societies, to examine the nature of tlhecties' responsibility in and for
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education, to work toward the formation of a comrttweological understanding of

educatiorf?
An explosion in education was noted as a globahpireenon This was accompanied and related
to enormous growth in knowledge, technology, pojateand expectations. Education was no
longer seen as confined to the school classroonereThad been significant developments in
adult education and training. Information was mwrgely available through the burgeoning of
the mass media. The very size of all of this aleimauld have demanded the attention of the
churches.

However, the Report emphasised a basic Christinoeza for education. Teaching and learning
has been ever present in the life of the churclhesengregations as well as educational
institutions. The family was identified as thelemt educator. The educational provision in
many societies originated from the churches. IsWe have been encouraged by the scriptures
and the example of Jesus. Many schools had coner gwvernment control and those church
schools remaining were no longer dynamic. Theterce of denominational institutions was
guestioned by ecumenical developments.

Some significant questions were raised which stlhd in spirit, if not in phraseology:
Do schools perfect individuals or build communitip@es education improve separate
persons or enhance humanity ? Does schooling deael@lite or cultivate a mass
national resource? Do students get to have orderdo give? Are men sealed units to
be filled and polished, or are they ragged parisgoghown the service way to
wholeness, to each other ? The distinctions aifeceit Few educators would see them
as either/ors. But emphases wander, and priotiges could determine whether the
world will long maintain men learning from each ethor give over at last to those
endless, ruinous collisions which were troublesemeugh in a roomier past but could be
fatal in the densely packed futiffe.

The Report offered statements 'towards' a Chrigt&aapective on education which was:
... the effort to open the mind to the depth dimemsibthe reality in which human life is
set: its aim is to prepare persons for effective;lbng, loving and God-fearing service
among men.
What is studied gives clues to activity and edweeti communities "are the means of
discovering the interdependence of God's creaas&®-learners in His world". The educated
person is:
one whose eyes and ears, mind and heart have peaadto the surprising richness of
surrounding reality; who understands adequatelytimean society in which he lives and
himself in his relation to it; who has acquiredliskof learning and acting; who gives
service to his fellow men and accepts it from theith grace; who renders his adoration
of worship to his Creator.

fLwcCce, Work Book for Assembly Committees, WCC, Geneh68, p166
2 ibid p169f
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However, education cannot:
open for societies an automatic gateway to Utopeseure success for individuals. Nor
does education under church auspices guarantesisalvThe Christian view of
education recognizes the thwarting and corruptieggnce of evil in individuals and
communities.

As hope has been offered in Christ:
education will be directed to enabling new generetito make their own contribution to
an on-going human culture and to developing theci&pto live a personal life of self-
criticism, flexibility of mind and continual leammg in the midst of changing or unstable
social patterns. Education will be directed to ceening the barriers that separate men
and the hatred, fear and suspicion that set theimstgone another by an unsentimental,
fearless, never-despairing effort to build new homelationships of hope and lo¥&.

The Joint Study Commission's second task was to:
make recommendations to the two sponsoring bodiegays of assisting the churches in
the fulfillment of their responsibilities in genéedducation and to suggest the priorities to
which the organizations should address thems¥lves
This section of the Report noted that the firstassn was the student. In terms of access,
equality of educational opportunity was emphasidaderms of content, a broad general
education was advocated. Religion should not lstudrd either as specific religious education
or as a dimension of all subjects. Christians@ndches were encouraged to engage in national
education debates from a point of commitment amdlirement rather than attack from the
outside. The role of the teacher had broadened fhat of instructor. Churches should play a
role in the development of the standards and psadealism of teachers. The Report suggested
the need for a code of ethics. Teachers needesufiport of the churches to attain:
adequate recognition and a fair hearing in sociégpecially this will be in order if
teachers concerned for truth, justice and freedmkthe unpopular opinion, bare the
embarrassing fact, challenge the taken-for-grafited.
Teachers in the congregation should be seen as:
wondering expectant persons - and not just asesvent help for the Sunday Schébl.
In respect of educational institutions, the Repeitected more on governance than ethos or
quality. National governments now dominated edaoat provision. The churches were
encouraged to contribute to the development of &iturt in their nations without regard to who
‘owned' the schools.

The third term of reference was to:
Make sample studies of the present practices ofltheches in the nurture and training
of their members, to ascertain what are the mestgimg needs and to suggest how the

83 ibid pp171ff
ibid p172
% ibid p 176
% ibid p176
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two organisations might be of assistance to theattes in developing new lines of
approach to this task.
The study found a great variety of practices artepas but there was always an emphasis on
learning from the Bible and the traditions anddrists of the churches. However, it was
recognised that:
The inculcation of facts is not the whole of anyeation. Certainly it cannot be for
Christian education. For the Christian aim isjaoet the right organization of the right
ideas in a mind thus made right, but is the rigith@ss and the right action of a life made
right by God®®
Both the Eastern tradition in the church of immansin the liturgy and the Western tradition of
instruction were necessary. The significance effémily in shaping the whole person was
recognised as were the threats to traditional fastiuctures.

Christian education was described as an ‘essamtiaoidable activity' for equipping people as
agents of reconciliation, developing maturity iftiaand ‘rescuing churches from elit¥s'Even
if Christian education had been effective in thetpé was no longer.

Developments had taken place through the lay aca@deand work with pre-school children.
Youth groups had shown ecumenical enterprise. :Also
Experiments in ecumenical education and in intéonat education - which are two
aspects of one enterprise: learning to apprecifezehces, value varietgndto affirm
the other in his difference - give enough promiseaaly to demand new effoft.
Unfortunately this sentence is the only substanfkection on ecumenical education in the
Report.

Comparable attention had not been paid to theitrgiof lay leadership as to the training for
ordained ministry. Ministers also required tramfior their educational task. The World
Council of Churches and the World Council of ChaistEducation should act together to
promote and develop leadership training in the ches.

The Report also advocated:

the creation of special national education panéisinvor related to national councils of
churches;

a particular focus on young people;

collaboration between theologians, Biblical schekand behavioural scientists to develop
appropriate pedagogical practices.

7 ibid p 179
%8 ibid p180
ibid p181
ibid p 182
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The Joint Study Commission recommended to its péredies that they united their
organisations and integrated their work. Theraughbe a permanent ecumenical commission
on education relating to both general educatiosgwit in a Christian perspective, and Christian
Education, to clarify its aims, content and means.

It is necessary to return to the remark made mochicing the above outline of the work of the
Joint Study Commission. There is an essentiabdifice between an ecumenical consideration
of education and a consideration of ecumenical &itut. The Report could be characterised as
strong on the former. However, that is not theufoof this research.

At the end of the period under review, it may bipfut to return to some of the comments made
after the end of the first six years of formal ¢xie of the World Council of Churches (see
p13f)

» The institutionalisation of the global ecumenicalvament in the World Council of
Churches resulted in fewer, if any, referencesiésé being a learning experience by their
very nature.

» It was still the case that the need for the engageof all in the churches was acknowledged
but processes were not adopted which would enabi@enism to be built on local
experience..

» Also that, although the development of an ecuménimasciousness was recognised as
necessary, the dominant model of education wasahemission of the products of the few
to the many with the presumption of an instructlanathodology.

» The substantial work represented in the two repmrtéheological education and education
more generally (also indicating a lack of integratin the work of the World Council of
Churches) should be placed in the context the velofan amazing and often bewildering
variety of other reports and activities. It idlstrguable that heavyweight issues and
concerns which were content related dominatedttirg and self-understanding of the
World Council of Churches to the detriment of tmeqess related concerns of ecumenical
education.
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